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Abstract: Students’ practical training is the key element that facilitates the transition to active 
life. Throughout traineeships, students gain important knowledge, skills and experiences that 
prove to be extremely useful when entering the labor market. If the content of practical training 
complies with the occupational requirements, the methodology and strategy used for organizing 
and implementing the traineeships prove to be successful. The present study aims to investigate 
the way of organizing and implementing practical activities within three Romanian universities: 
University of Oradea, University of Bucharest and “Aurel Vlaicu” University of Arad. Data 
were collected within the project “Traineeship Program for Students: Child Protection from 
theory to practice” (mentioned in the paper as PractiPASS), and represent the results of moni-
toring and assessment activities. Students included in the PractiPASS project participated in 
three academic traineeships and the evaluation of their activities was carried out at the end of 
each stage. The research was conducted on three waves: the first wave included 498 subjects, 
the second one 437 subjects, and the last wave 496 subjects. The analysis focuses on investi-
gating students’ satisfaction with their practical training. The main results show that the stu-
dents’ satisfaction follows an ascending trend on all three waves, with a higher increase between 
the first and the second stage of traineeships. At the same time, the levels of satisfaction differ 
according to universities and educational cycle. 
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Introduction 

School-to-work transition is a very im-
portant step for graduates and a successful 
path towards labor market is marked by spe-
cific key-elements, among which graduates’ 
practical training. EU’s higher education in-
stitutions provide a variety of study pro-
grams comprising, in most cases, mandatory 
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traineeships for students. However, a mean-
ingful traineeship has to overlap labor mar-
ket conditions and requirements, so it has to 
transmit and develop proper skills and com-
petences for graduates’ future jobs. EU insti-
tutions and authorities are facing this issue 
through numerous regulations that promote 
and support high-quality and transparent 
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traineeships and apprenticeships for stu-
dents. Researchers also tackled various 
themes related to students’ practical training 
and their satisfaction with traineeships 
(Quintini, Martin and Martin, 2007; Butt and 
ur Rehman, 2010; Temizer and Turkyilmaz, 
2012; Voicu, Tufiș and Voicu, 2010; Gruber 
et al., 2010; Stiwne and Alves, 2010). 

Also, literature highlighted both the need 
for qualified personnel within social services 
institutions and other organizations with rel-
evant activity in the field, and the necessity 
to train specialists who should develop nec-
essary skills and abilities in order to work at 
individual, family and group level on spe-
cific areas like child protection, protection of 
disabled children and adults, protection of 
the elderly etc. (Trevithick, 2000; Roth, 
Ducu and Rebeleanu, 2008; Agllias, 2010). 
Therefore, the project “Traineeship Program 
for Students: Child Protection from theory to 
practice” (PractiPASS) was implemented 
with the goal of increasing the chances of 
higher education graduates to integrate on 
the labor market, and of training specialists 
on specific areas, especially in child protec-
tion. The present paper approaches aspects of 
students’ practical training in three higher 
education institutions in Romania: Univer-
sity of Oradea, University of Bucharest and 
“Aurel Vlaicu” University of Arad, based on 
data collected within the PractiPASS project. 
Our analyses focus on investigating students’ 
satisfaction with their practical training and 
it was conducted on three waves. After ap-
proaching the theoretical aspects regarding 
the situation of higher education graduates 
on the labor market, as well as their satisfac-
tion with the study programs and train-
eeships, the paper is structured around three 
research objectives delineated in the method-
ological framework. Likewise, the research 
results are presented accordingly. 

Theoretical framework 

Participation in higher education and 
student’s employability 

The Bologna Process for higher educa-
tion aims to increase the number of student 
population, regardless of their social back-
ground, to facilitate their access to higher ed-
ucation and to help them complete their uni-
versity studies. Although, enrolments in 
higher education had lately increased at Eu-
ropean level, each country has its own spec-
ificities when it comes to this matter 
(EACEA, 2012; James, 2007). Romania has 
adopted the Bologna Process as well, but 
lately, the higher education context was sub-
ject to important changes: the enrolment of 
students in higher education decreased con-
stantly since 2009 both in the case of public 
and private universities, and the number of 
Romanian higher education institutions has 
also decreased (MEN, 2016). Student partic-
ipation in higher education can be seen as a 
dependent variable influenced by various 
and interrelated factors, but specialists agree 
that the most important one is the systems’ 
capacity to meet students’ needs (EACEA, 
2012; James, 2007). From a more specific 
view, a lower number of high school gradu-
ates, demographic decrease in the total pop-
ulation, pronounced migration processes are 
among the factors responsible for the de-
crease registered in students’ enrolment in 
higher education (MEN, 2016). 

Another worrying process to be consid-
ered for higher education refers to the drop-
out rate. According to Eurostat (2017) in UE, 
10.6% of the 18–24 olds had completed at 
most a lower secondary education and were 
not in further education or training. The per-
cent of early leavers in Romania is 18.1%. 
But even if students get in the universities, 
there is a significant number of them who do 
not complete their program. For Romania, 
the average period of higher education at-
tendance, for 2015/2016 academic year, is 
1.55 years (MEN, 2016). This number shows 
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us that we should pay more attention to early 
leavers and especially try to identify who are 
those students with high dropout risk and 
why are they leaving. 

One of Europe 2020 strategy’s goals is a 
better functioning of the labor market by de-
veloping better skills for people and increas-
ing their geographical mobility. Although the 
Europe 2020 Strategy aims to increase the 
employment rate up to 75% for the 20–64 
years olds, negative trends were registered at 
European level in this regard especially dur-
ing the economic crisis (European Commis-
sion, 2012). The unemployment rate is rela-
tively high especially among young people 
in many OECD countries and various factors 
are responsible for this situation, among 
which the mismatch between skills acquired 
in school and labor market requirements 
(Quintini, Martin and Martin, 2007). How-
ever, unemployment is linked with the level 
of education, which means that a high level 
of instruction increases the chances to be em-
ployed – approximately 4 months after grad-
uating from higher education (Isăilă, Miron 
and Andrei, 2011; Voicu, Tufiș and Voicu, 
2010). Even so, recent graduates are facing 
various issues and difficulties in the labor 
market because they need to find a job that 
matches their competences and skills ac-
quired during their education years 
(CEDEFOP, 2010). Research conducted on 
Romanian graduates shows that both gradu-
ates and employers consider that higher edu-
cation institutions face a gap in transmitting 
practical skills to their students, and there-
fore, graduates feel the need to apply for ad-
ditional training courses (Voicu, Tufiș and 
Voicu, 2010). Moreover, researchers state 
that the type of study programs is a determi-
nant in finding a meaningful job (Isăilă, 
Miron and Andrei, 2011; Voicu, Tufiș and 
Voicu, 2010). In Romania, students from so-
cial sciences, law and engineering are facing 
the lowest job offer after graduating (Horga 
and Apostu, 2010). 

Student’s academic engagement and 
satisfaction 

High quality learning outcomes, and, fur-
ther, a positive professional integration, are 
related to students’ engagement during their 
study period (Roberts and Styron, 2010). Be-
ing subjected to many analyses and defined 
in diverse ways, the concept of student en-
gagement can be simply referred as the time 
and resources students invest in educational 
activities: studying, interaction with teaching 
and academic staff, collaboration with peers, 
involvement in activities inside and outside 
the classroom etc. (Kinzie, McCormick and 
Gonyea, 2016; Krause and Coates, 2008 
apud Trowler, 2010; Whitt, 2007; Roberts 
and Styron, 2010; Butt and ur Rehman, 2010; 
Pascarella and Terenzini, 2005 apud Roberts 
and Styron, 2010). A high level of engage-
ment in educational activities will provide 
various benefits for students and generate 
positive outcomes such as increased perfor-
mance and satisfaction (Kuh et al., 2007), but 
also cognitive development and persistence 
(Pascarella and Terenzini, 2005 apud Rob-
erts and Styron, 2010). 

Therefore, the more time students dedi-
cate to learning activities, the more they will 
benefit from. Student engagement is a com-
plex process and many social players need to 
combine their efforts in order to foster it: stu-
dents, academic staff, other institutions 
(Whitt, 2007; Trowler, 2010; Chalmers, 
2007). However, most of all, the level of stu-
dent engagement is directly influenced by 
the quality of educational services provided. 
Thus, educational institutions must promote 
learning activities and experiences and im-
plement strategies to engage students at high 
levels (Kinzie, McCormick and Gonyea, 
2016; Trowler, 2010; Whitt, 2007). 

Students’ satisfaction had become one of 
the major goals of higher education institu-
tions due to the fact that its level is a good 
indicator for the quality of educational ser-
vices (Leckey and Neill, 2001 apud Gruber 
et al., 2010). A high level of students’ satis-
faction is linked with loyalty and retention, 
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and it can also attract new students (Butt and 
ur Rehman, 2010). Therefore, universities 
should implement strategies in order to meet 
the needs and expectations of students. The 
literature does not provide a unique defini-
tion for student satisfaction with higher edu-
cation institutions, but the concept refers to 
student’s own assessment of various aspects 
related to education, from environment to ac-
ademic achievement (Elliott and Shin, 2002; 
Gruber et al., 2010). Student satisfaction is a 
complex and multi-dimensional concept 
(Marzo-Navarro et al., 2005; Richardson, 
2005) and it has been analyzed in several 
studies. Regarding students’ experiences of 
university teaching and learning, Australia is 
a leader with the Course Experience Ques-
tionnaire (CEQ) (Chalmers, 2007). Some re-
searchers (Butt and ur Rehman, 2010) also 
developed a Student Satisfaction Index (SSI) 
model for the higher education institutions 
underpinned by the European Customer Sat-
isfaction Index (ECSI). The index measures 
the level of students’ satisfaction in relation 
to aspects such as quality of educational ser-
vices, image of the university, perceived 
value, students’ expectations, loyalty, etc. 

There are many researches worldwide 
which aimed at identifying and explaining 
the factors that can lead to higher education 
students’ level of satisfaction, and, therefore, 
many determinants were depicted in this 
sense. Among these factors we can mention 
university image (Palacio et al., 2002), aca-
demic interests (Mayo et al., 2004), quality 
of teachers and their expertise (Aldemir and 
Gulcan, 2004; Mai, 2005; Navaro et al., 
2005), possibilities to use knowledge and 
skills after graduation (Garcia-Aracil, 2009 
apud Stiwne and Alves, 2010). Anyhow, one 
of the most important predictor of students’ 
satisfaction in higher education is linked 
with the educational offers and quality of ed-
ucation (Aldemir and Gulcan, 2004; Mai, 
2005; Deshields et al., 2005; Butt and 
Rehman, 2010; Temizer and Turkyilmaz, 
2012). Students tend to be more satisfied 
with the study program if it provides practi-
cal knowledge and skills, and facilitates the 

access to good jobs (Garcia-Aracil, 2009 
apud Stiwne and Alves, 2010). 

While if in most European countries a 
majority of students is rather satisfied with 
their study programs, in Romania we register 
the lowest shares of higher education stu-
dents satisfied with the organization of stud-
ies and quality of teaching (below 40%) 
(Hauschildt, Vögtle and Gwosć, 2018). 
However, some studies showed that Roma-
nian students tend to give a rather positive 
evaluation of the higher education system 
(Voicu, Tufiș and Voicu, 2010), and they 
state that tertiary education plays a major 
role in their future career (Horga and Apostu, 
2010). 

The importance of practical training in 
the development of human resources 

For an efficient transition from school to 
labor market, higher education institutions 
should provide high quality study programs 
for their students. Such a program should in-
tegrate both theoretical and practical 
knowledge which should work hand-in-hand 
so that students can develop necessary com-
petences and skills for their future jobs. Alt-
hough studies state that practical learning 
needs to be supported by theoretical learning 
and, therefore, students should be supported 
in linking the theory with practice (Kataja-
vuor, Lindblom-Ylanne and Hirvonen, 2006; 
European Commission, 2013b), this is a ma-
jor challenge for universities (Isăilă, Miron 
and Andrei, 2011). Research showed that 
both Romanian tertiary students and employ-
ers consider that study programs are provid-
ing more theoretical knowledge than practi-
cal one (Voicu, Tufiș and Voicu, 2010; 
Zaharie, 2011). Even if employers empha-
size that practical skills and competences 
tend to lack more than the theoretical 
knowledge, academic staff tends to state that 
Romanian higher educational system has the 
capacity to deliver well-prepared graduates 
on the labor market (Isăilă, Miron and An-
drei, 2011). 
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Representatives of higher education in-
stitutions, but also graduates and employers, 
consider that traineeships are a key element 
to increase students’ chance to find a proper 
job after graduation (Lowden et al., 2011; 
European Commission, 2013a; Quintini, 
Martin and Martin, 2007; Council of the Eu-
ropean Union, 2014; European Commission, 
2013b). Moreover, the results of a research 
showed that 85% of the Romanian respond-
ents believe that their traineeship can in-
crease their employability rate (European 
Commission, 2013a). Giving the benefits of 
practical training programs for school-to-
work transition, an increased interest for im-
plementing policies in this regard is regis-
tered at European level. The European Com-
mission is the first upholder of traineeships 
and apprenticeships for students (European 
Commission, 2013b). 

Although there are different types of 
traineeships, we will further on refer to those 
associated with higher education study pro-
grams. These types of practical trainings for 
students “form an optional or compulsory 
part of study curricula” (European Commis-
sion, 2013b, 6). The European Commission 
defines traineeship as “work practice (either 
as part of a study curriculum or not) includ-
ing an educational/training component 
which is limited in time” (European Com-
mission, 2013b, 7). Tutors’ supervision, as-
sessment and feedback that helps students re-
flect on their activity and tasks, as well as 
self-assessment and self-study are features 
that distinguish traineeships from other types 
of practical trainings and active learning 
(O’Neill, 2010; Katajavuor, Lindblom-
Ylanne and Hirvonen, 2006). At European 
level traineeships vary by type, duration and 
objectives. Even so, they are generally struc-
tured and linked with the study programs and 
share some common features among which: 
an educational goal, practice-based learning 
and a limited period of duration (European 
Commission, 2013b). 

A developed traineeship system and high 
quality practical training is easing graduates’ 
transition to the labor market and increases 

their chances to be employed (Council of the 
European Union, 2014; European Commis-
sion, 2013b; European Commission, 2012). 
Likewise, those who completed a low quality 
traineeship encountered difficulties in find-
ing a job afterwards (European Commission, 
2012). The November 2013 Eurobarometer 
survey on the quality of traineeships in the 
EU countries points out that there are cases 
of low standard traineeships, having inappro-
priate and insufficient learning content, or 
the tasks and activities that trainees had to 
accomplish are too menial (European Com-
mission, 2013a; Council of the European Un-
ion, 2014). In order to be successful, a train-
eeship must combine some elements among 
which we mention: meaningful learning con-
tent, a strong cooperation between social 
partners involved (higher education institu-
tions, employers, students, authorities), the-
oretical knowledge combined with practical 
one, targeted information, existence of a 
traineeship agreement, a high quality super-
vision and feedback from tutors, applied 
skills required by the labor market, outline of 
specific career opportunities (European 
Commission, 2013b; Council of the Euro-
pean Union, 2014; O’Neill, 2010). 

A high-quality traineeship should be 
structured and developed based on a quality 
framework, which also enhances its transpar-
ency (Council of the European Union, 2014). 
In this sense, the EU’s Council of Ministers 
adopted a Quality Framework on Train-
eeships and required all EU Member States 
to comply with this framework and adjust 
their legislation accordingly. Moreover, all 
Member States committed to the Youth 
Guarantee (proposed by the European Com-
mission in 2012 and adopted by the EU’s 
Council of Ministers in April 2013) which 
militates for good quality traineeships, 
among others, as central element for the pro-
fessional development of young people un-
der the age of 25 (Council of the European 
Union, 2014). 
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Methodological framework 

The main highlight of the present study is 
to investigate the way practical training for 
students was organized and implemented in 
three Romanian universities: University of 
Oradea, University of Bucharest and “Aurel 
Vlaicu” University of Arad. Three waves of 
academic traineeships for students were de-
veloped at the level of each university in-
volved. In this regard, we aim at analyzing 
the satisfaction of higher education students 
with their traineeships. Following, three spe-
cific research objectives were delineated and 
further discussed: O1. Synthetic presentation 
of the methodology for organizing train-
eeships within a practice program imple-
mented in three Romanian universities; O2. 
Assessment of students’ general satisfaction 
with their traineeships developed within a 
practice program organized in 3 Romanian 
universities; O3. Investigation of covariates 
regarding the level of students’ general satis-
faction with their traineeships. 

Data were collected within the project – 
Traineeship Program for Students: Child 
Protection from theory to practice (Practi-
PASS) where higher education students par-
ticipated in three academic traineeships and, 
at the end of each practical stage, they were 
asked to fill in a self-administrated question-
naire in order to assess their practical train-
ing. The questionnaire approached several 
relevant aspects related to their engagement 
in the traineeships. A total of 498 subjects 
were included the first wave, 437 subjects in 
the second one, and 496 subjects in the last 
wave. Based on these quantitative data, we 
conducted a comparative analysis on all 
three waves of developed traineeships for all 
universities involved. Further, results are 
presented and discussed following the afore-
mentioned research objectives. 

PractiPASS practice project. A 
possible success model 

The project PractiPASS, implemented 
between 01.10.2010 and 30.09.2013, was 
funded by the European Social Fund – “In-
vest in people!”, Sectoral Operational Pro-
gramme Human Resources Development 
2007-2013, Priority Axis 2: Linking life long 
learning and labour market, Major Interven-
tion Domain (MID) 2.1 “Transition from 
school to active life”. The project aimed at 
facilitating students’ transition from school 
to active life by increasing the competitive-
ness of the educational system and rendering 
practical training more efficient in order to 
meet the requirements of the labor market. 
The target group was represented by students 
from three Romanian universities: Univer-
sity of Oradea, University of Bucharest and 
“Aurel Vlaicu” University of Arad. The pro-
ject was led by University of Oradea and im-
plemented in partnership with other 13 pub-
lic and private institutions from Oradea, 
Bucharest and Arad developing their activity 
in child protection area. 

One of the main objectives of the project 
aimed at implementing a new methodology 
for practical training of students from BA 
and MA level in Social Work, Sociology, 
Psychology and Special Psycho-Pedagogy. 
Several stages were necessary for the elabo-
ration and implementation of the methodol-
ogy. First, practice programs and several 
working tools were elaborated: the Practice 
Guide provided students and specialists with 
relevant information regarding traineeships, 
child protection legislation, as well as theo-
retical information on working methods / 
tools used in practice; the Practice Book 
provided students and tutors with relevant 
information on scheduling practical assign-
ments for each internship and study pro-
gram; the Institution Observation Grid 
helped students in structuring the infor-
mation related to the way institutions/ser-
vices work in the service delivery process; 
students’ practical activity was assessed by 
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the tutors based on the Tutor’s observation 
sheet for students’ activity; the Career Guide 
provided various relevant information on ca-
reer counselling and planning, as well as on 
labor legislation. Secondly, 65 practice tutors 
and 6 tutors’ coordinators from partner insti-
tutions were selected and trained within two 
modules: Developing skills for working with 
students and Practical application of working 
tools. The third step was to organize, imple-
ment and monitor all practical trainings. 603 
students from the above-mentioned universi-
ties participated to different practical train-
ings, 3 hours/week, within partner institutions 
where they got familiarized with the institu-
tions and their services. At the beginning of 
each stage all working tools were distributed 
to students and tutors. The intensive practical 
training was of 60 hours, while students, tu-
tors and project team members periodically 
met in order to discuss and monitor the entire 
practical activity. At the end of each phase, 
students’ activity was assessed in all three uni-
versities involved. The assessment followed 
two directions: the evaluation made by tutors 
on a scale from 1 to 5 regarded several items 
and was based on the assessment sheets, and 
the evaluation made by practice coordinators 
from universities based on the elaboration of 
working tools and the oral presentation. The 
mean of the two assessments represented the 
final mark of each student. A training session 
on project writing in child protection area was 
also carried out on three directions: volunteer-
ing activities, protective measures proposals 
for children in difficulty, and educational ac-
tivities for children. Students worked in teams 
based on a project development guide and 
were coordinated by project team members. 

In addition to their practical trainings, 69 
students with best practice results benefited 
from two exchange experiences: 30 students 
and 15 specialists and teachers participated 
at the first exchange organized at Katho-Ip-
soc University (Belgium), while 39 students 
and 6 teachers participated at the second ex-
change experience organized at University of 
Debrecen (Hungary). These study visits al-
lowed students to familiarize themselves 

with child protection systems in both coun-
tries, and facilitated a comparative analysis 
of methodologies and tools used in train-
eeships implemented in the two host univer-
sities. These two exchanges add value to the 
integration of higher education graduates 
into the labor market. 

Another complementary activity carried 
out during the PractiPASS project was a cam-
paign for the promotion of children’s rights 
in 20 rural areas from Bihor county. Students 
worked in teams and had the possibility to 
specifically use the skills and competences 
achieved during their practical training. Each 
group of students developed its own class 
and working tools. Also, a brochure contain-
ing information on children’s rights pre-
sented as a story was elaborated and distrib-
uted to pupils in primary school during the 
promotional campaign classes. 

All students involved in the project bene-
fited from counselling services in order to fa-
cilitate their transition from school to active 
life, and to increase their employment 
chances after graduation. The information 
provided through these services regarded 
personal promotion, techniques for finding a 
job, elaboration of CV and intention letter 
etc. In addition, students were initiated into 
self-knowledge, self-evaluation and inter-
knowledge techniques, career planning, 
work-related values etc., which are key ele-
ments for a future career. 

Students’ assessment of the 
traineeships held in Oradea, 
Bucharest and Arad 

In this section we propose to present the 
results of the monitoring activity carried out 
within the PractiPASS project. The presenta-
tion is a comparative one, following several 
relevant aspects at the level of the three uni-
versities: University of Oradea (UO), Uni-
versity of Bucharest (UB) and “Aurel 
Vlaicu” University of Arad (UA). 
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Table 1: Samples in the three waves 

 

Wave 1 
Internship 1 
Oct. 2011-Jan. 2012

Wave 2 
Internship 2 
Feb. 2012-Jun. 2012

Wave 3 
Internship 3 
Oct. 2012-Jan.2013 

 
No. cases % No. cases % No. cases % 

University of Oradea 176 35.3 154 35.2 172 34.7 

University of Bucharest 183 36.7 159 36.4 130 26.2 

“Aurel Vlaicu” University of Arad 139 27.9 124 28.4 194 39.1 

Total 498 100.0 437 100.0 496 100.0 

 

At the end of each traineeship, students 
completed self-administrated student en-
gagement questionnaires. These question-
naires were structured on several dimen-
sions, such as: assessment of practice 
activities (indicating needs), students’ ex-
pectations regarding practical training, stu-
dents’ aspirations regarding traineeships 
(commitment to objectives and activities), 
assessment of the initial/ongoing/final 
(summative) assessment within PractiPASS 
and relationships with colleagues and fac-
ulty members (academic integration and so-
cial integration). In the next sections we 
used the general satisfaction scale in order 
to see differences between the initial (first 
traineeship), ongoing (second traineeship) 
and the final assessment of the practical 
training within PractiPASS. The scale in-
cluded items referring to the communica-
tion of tasks and goals, relationship with tu-
tors, general activity, knowledge and skills 

gained and the evaluation at the end of the 
traineeship. 

Figures below show differences between 
the first traineeship and the second and third 
one. Students are more satisfied with their 
practical training after the second train-
eeship. The situation applies for all items. 
Students mostly appreciate tutors’ help and 
the grade that they received after completing 
the traineeship. Less satisfied are with the 
skills gained after the traineeship and with 
the way their goals were formulated at the 
beginning of the practical training. We don’t 
find increases in satisfaction between the 
second and third traineeship. Results are sim-
ilar in these two waves. It is important to 
state that the satisfaction with the relation-
ship with the coordinating professors shows 
higher values at the end of the program, com-
pared to the first stage, respectively the sec-
ond stage. 
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Figure 1: Satisfaction scale – results from the first wave 

 

Figure 2: Satisfaction scale – results from the second wave 
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Figure 3: Satisfaction scale – results from the third wave 

The scales of student satisfaction with the 
practical training used in the three research 
waves are valid and unidimensional 
(Cronbach Alpha: 1st wave = .943, 2nd wave 
= .915, 3rd wave = .743). We further summed 
up the items to calculate the satisfaction 
scores for the three waves. In the first wave, 
the mean value for satisfaction is 33.81 with 
7.07 standard deviation. In the second wave 
mean value is 37.48 with 5.3 standard devia-
tion and in the last wave we have a mean 
value of 37.52 with 4.9 standard deviation. 

Figure below shows lower levels of satis-
faction at the beginning of the program, in 
the case of all universities and higher levels 
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eeship. From this point of view, we can say 
that the program has successfully achieved 
its objectives, because it brought improve-
ments that had positive implications on stu-
dent satisfaction with their practical training. 
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from University of Oradea and University of 
Bucharest, and higher values for those from 
University of Arad. In the second wave we 
found significant differences in the case of 
University of Arad (with higher levels of sat-
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faction between the second stage and the last 
one, in the case of students from Bucharest 
the ascending trend is continuous until the 
end of the program. In the third wave there 
are no significant differences between the 
levels of satisfactions for students from the 
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Figure 4: Satisfaction mean values in all three waves, for each university 

The highest increase in satisfaction with 
traineeships is recorded at the BA level. At 
the beginning of the program, we found sig-
nificant lower levels of satisfaction for BA 
students compared with MA students (for t = 
2.1 and p = 0.042). At BA level, students 
have a mean value of 33.6 at the beginning 

of the 3 year program, and at the end this 
value is 37.6. This increase occurs especially 
after participating in the first two train-
eeships. Regarding students enrolled in the 
Master programs, satisfaction remains rela-
tively constant after the first two train-
eeships, but increases in the last. 

 

Figure 5: Satisfaction mean values in all three waves, for BA and MA study levels 
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is registered especially for the students from 
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crease in satisfaction is found in Sociology, 

followed by those in Psychology. The trend 
is upward for the four BA programs, between 
the three waves. In contrast, for MA stu-
dents, it can be noticed that the values rec-
orded at the end of the practical training do 
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Psychology are more dissatisfied at the end, 
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Figure 6: Satisfaction mean values in all three waves, for each study program 

Data show us that in the first wave there 
are no differences in satisfaction between 
students who pay tuition and those who 
don’t. In the second wave we identified sig-
nificant higher levels of satisfaction in the 

case of students who pay tuition (for t=-2.89 
and p= 0.004). In the third wave the values 
among students who pay tuition and those 
who don’t pay are similar. 

 

Figure 7: Satisfaction mean values in all three waves, according to tuition payment 

According to our data, girls are more sat-
isfied with the traineeship than boys. We 
have higher levels of satisfaction for girls in 
all three waves. Significant differences are 

found in the second wave (t=2.17 and 
p=0.030) and in the third wave (t=2.94 and 
p=0.003). 

 

Figure 8: Satisfaction mean values in all three waves, according to gender 
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We tested if there are any differences re-
garding the satisfaction with traineeship ac-
cording to the age of students. We found sig-
nificant differences only in the first wave, 
suggesting that older students are more satis-
fied (Pearson coefficient = 0.142, p = 0.043). 
This result comes to support previous data 
according to which students from MA level 
are more satisfied with their traineeship pro-
gram in the first wave. 

Students’ practical training is directly re-
lated to their future professional activity. We 
investigated if there are differences in satis-
faction between those students who are al-
ready employed and those who are not work-
ing. Analysis didn’t revealed any significant 
differences. Values are almost equal in all 
three waves. 

 

Figure 9: Satisfaction mean values in all three waves, according to employment 

Further, we used regression models in or-
der to test the impact of these variables in all 
three waves of our study. We included varia-
bles regarding the university where students 

are enrolled, their academic situation (level 
of study, tuition payment, scholarship) and 
social-economic profile (gender, occupa-
tional status and age). 

Table 2: Regression models on general student satisfaction with practical training (3 waves) 

 1st wave 2nd wave 3rd wave 

 B 
Std.  
Error Beta t Sig. B 

Std.  
Error Beta t Sig. B 

Std.  
Error Beta t Sig. 

(Constant) 31.568 3.095    32.365 1.818  17.798 .000 35.535 1.950  18.228 .000 

UO01      1.449 .640 .133 2.265 .024 .786 .653 .077 1.204 .229 

UA01 1.933 1.371 .129 1.410 .160 1.413 .797 .121 1.774 .077      

UB01 -.032 1.467 -.002 -.022 .983      -.243 .754 -.022 -.322 .748 

BA01 -3.044 1.983 -.120 -1.535 .126 2.326 1.127 .105 2.064 .040 .509 1.124 .022 .453 .651 

tuition01 -.750 1.253 -.051 -.598 .550 1.060 .669 .094 1.585 .114 .645 .586 .063 1.100 .272 

scholarship01 .049 1.188 .003 .041 .967 .517 .612 .044 .844 .399 .769 .554 .071 1.389 .166 

male01 -3.677 1.898 -.145 -1.937 .054 -2.093 .794 -.131 -2.637 .009 -1.831 .687 -.128 -2.667 .008 

employed01 -1.518 1.337 -.093 -1.135 .258 -.522 .699 -.042 -.746 .456 -.325 .554 -.031 -.587 .558 

age .230 .098 .182 2.355 .020 .087 .063 .074 1.384 .167 .054 .057 .048 .959 .338 

R Square .063     .061     .030     

 
Poor strength of association between var-

iables is indicated by very low values of the 
coefficient of determination registered for all 
three waves (R-squared has values closer to 
0%), and shows that variables included in 

model have a rather small impact. In the first 
wave only age has a significant impact and 
in the third wave only gender is significant. 
Regarding the model for the second waves, 
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University of Oradea, level of study and gen-
der prove to be significant. Regression mod-
els show us that at the beginning of the train-
eeship program students who are older are 
more satisfied with their program. None of 
the other variables have a significant effect. 
In the second wave, students who are more 
satisfied with their practical training are 
those from University of Oradea, females 
from the BA level. In the third wave the 
model explains less than the first two models 
and the only significant factor identified is 
students’ gender, suggesting that girls are 
more satisfied with their traineeship. The low 
power of explanation of our models once 
again highlights the fact that student’s satis-
faction with their training program is a com-
plex concept and it needs a deeper approach. 
For further research, we state that the use of 
mix methods could ensure the integration of 
qualitative research results with those result-
ing from quantitative analyzes. 

Conclusions 

All European authorities in the field point 
out the need to increase graduates’ employa-
bility and developed various policies in order 
to ease school-to-work transition, and re-
quire all EU Member States to adopt and im-
plement these regulations. Higher education 
institutions also play a major role in the pro-
cess of graduates’ transition and insertion on 
the labor market. Where needed, educational 
institutions must restructure and provide 
high-quality study programs combining both 
theoretical and practical learning. The qual-
ity of practical training (traineeship pro-
grams) that students receive during higher 
education it is directly linked with their in-
sertion on labor market and professional de-
velopment. 

At European level, and not only, under-
going research approaches themes like grad-
uates’ employability, skills matching labor 
market needs, the importance of traineeships 
in school-to-work transition (Lowden et al., 

2011; Quintini, Martin and Martin, 2007; 
Voicu, Tufiș and Voicu, 2010; Zaharie, 
2011). Some research results in this regard 
were depicted in the present paper. Students’ 
satisfaction with study programs and their 
practical training is also a subject of interest 
for specialists. A high level of satisfaction in 
this regard can decrease dropouts and in-
crease students’ retention and loyalty (Butt 
and ur Rehman, 2010; Gruber et al., 2010). 
An efficient traineeship must comply with 
the labor market needs and should transmit 
and develop skills and competences required 
by employers. Thus, graduates’ chances to 
find a meaningful job will increase. At the 
same time, in order to provide high-quality 
services, a traineeship program must gather 
some elements among which: proper theoret-
ical and practical learning content, coopera-
tion between social partners, a high quality 
supervision, applied skills, outline of specific 
career opportunities. 

The present paper investigated the way a 
traineeship program was implemented and 
developed in three Romanian universities 
within project – Traineeship Program for 
Students: Child Protection from theory to 
practice (PractiPASS). The aim of the project 
was to facilitate students’ transition from 
school to work by rendering practical train-
ing more efficient in order to meet labor mar-
ket needs. By comparing the three universi-
ties involved, we presented the results of the 
monitoring activity carried out within the 
abovementioned project. Also, we analyzed 
students’ overall satisfaction with their train-
eeships during the implementation of the 
project, as well as the covariates in this re-
gard. Students involved in the PractiPASS 
project participated in three traineeships and 
their satisfaction with the practical trainings 
was assessed. Our results show differences 
between all three traineeships. For all items 
included in the assessment scale and at the 
level of all three universities involved, stu-
dents’ satisfaction is lower at the beginning, 
but increases after the second traineeship. 
We didn’t find increases in satisfaction be-
tween the second and third wave of practical 
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training. Some covariates of students’ satis-
faction with their practical training programs 
are influencing the registered levels. There-
fore, students from BA level, female stu-
dents, students who pay tuition, older stu-
dents and students from Sociology and 
Psychology tend to have higher levels of sat-
isfaction with their traineeships. 

In order to conclude, we can say that the 
traineeships implemented within the Practi-
PASS project provided students meaningful 
learning content. The PractiPASS project has 
successfully achieved its goals, because it 
brought improvements that had positive im-
plications on student satisfaction with their 
practical training. 
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